DIMPACT

Family Literacy Kit: Evidence-Based Reading Practices
Facilitator’s Guide

Introduction

This Literacy Learning Kit Facilitator’s Guide is designed to prepare and support Migrant Education
Program (MEP) staff to teach families evidence-based literacy strengthening practices they can use at
home. IMPACT has developed this Literacy Learning Kit which is a set of evidence-based literacy building
practices and learning strategies to be used by families.

The Literacy Learning Kit is centered on the idea that repeated readings for different purposes of a
singular text is an evidence-based strategy that supports increased word knowledge, fluency and
comprehension. The Kit is comprised of four reasons/purposes to reread a text that incorporate
evidence-based strategies and activities for word work, fluency and comprehension building.

MEP staff will educate selected migratory families on how to use the four strategies through fun,
interactive exercises. The migratory families will read texts and practice the strategies together. The
exercises are set up knowing that there will be migratory parents who are not literate in English and/or a
home language. The strategies can be used in any language.

This guide provides an overview of the Literacy Learning Kit and implementation instructions.

Background

The Literacy Learning Kit is the product of IMPACT, an Office of Migrant Education Consortium Incentive
Grant project focused on improving and increasing the engagement of migratory parents and families in
their children’s learning and education.

IMPACT partnered with the Pennsylvania Evidence Resource Center (ERC) to identify language and
literacy practices that have strong or moderate levels of evidence and are relevant to and feasible for
migratory families to use. The ERC based their recommendations on the WW(C Practice Guides (What
Works Clearinghouse). Developed by a panel of subject-matter experts the WWC guides combine
evidence from dozens of studies and identify common themes to understand “what works” independent
of any one program or product. The guide that mostly informed ERC’s work is the Teaching Academic
Content and Literacy to English Learners in Elementary and Middle School.

The ERC identified the following evidence-based practices which are foundational to the Literacy
Learning Kit:

e Students choose a book or topic of interest (motivation-student interest and choice)
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e Students reread the same book multiple times, with a different purpose each time
(comprehension-rereading with multiple purposes)

e Students preview the book/reading (comprehension-schema building)

e Students use word identification strategies (vocabulary-word attack strategies and word
meanings)

e Students listen to fluent reading (fluency-expression & prosody)

e Students practice reading aloud (fluency-expression/prosody)

e Students ask and answer questions (comprehension-ask and answer questions for
understanding)

About this Guide
This guide contains information needed to teach and model evidence-based literacy strengthening
activities for parents/caregivers and their children. The literacy strategies will empower families to know
more about how to support their children’s language and literacy development. The practices can be
used with a wide variety of texts, both fiction and nonfiction. This guide includes:

e Information about reading development and reading practices.

e |Implementation ideas and examples for teaching families the literacy activities and preparing

them to use those on their own.
e Detailed instructions for carrying out the different activities.
e Extension activity recommendations.

About Reading

Reading is a multifaceted process that involves a wide range of knowledge, skills and strategies working
in concert. It is an active process where readers construct meaning with the text. According to the
National Reading Panel Report, core components of reading instruction include: phonemic awareness,
phonics, vocabulary, fluency and comprehension. We also know from the What Works Clearinghouse
evidence-based practices presented by the Pennsylvania Evidence Resource Center that student choice
and motivation are important practices as well.

Reading can be compared to an orchestra playing. The musical composition only comes together when
each family of instruments, like the woodwind or percussion families, successfully execute their pieces.
In addition to each family of instruments working together, each individual instrument within the family
needs to play their musical notes accurately and precisely. The orchestra sounds great when each
musician and each family of instruments executes their music together and as written.

Use the selected strategies explained in this guide in your instruction and with students and families to
help children strengthen their reading skills and abilities.

What do skilled readers do?

Skilled readers have become proficient in the use of reading strategies, including metacognitive
strategies to monitor their own reading as they read. Following are some of the practices skilled readers
consistently use. Readers:
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e Activate prior knowledge —Think back to their experience and knowledge of the subject and
apply it to give meaning to what they’re reading.

e Organize/visualize - Construct a mental image and/or use graphic organizers to structure
information to get the meaning of what they’re reading.

e Think as they read - Make meaning by seeing if they understand what is being read and
clarifying any mix-ups. Monitor themselves as they read.
Question - Learn through asking questions of themselves or others as they discuss what is read.
Research - Look, Google or read other sources to find out more about what is being read to
answer questions, define words, get a better understanding or get more information.
Infer - Use what is said or not said in what they’re reading to draw logical conclusions.
Summarize - Tell the meaning of what is being read in their own words.

Source: 40 Ways to Support Struggling Readers in the Content Classrooms, 6-12 by Elaine K. McEwan,
2007, as cited in AdLit.org and Edutopia.

Selecting Texts at the Appropriate Reading Level

This Literacy Learning Kit and the evidence-based strategies that educators and families will use are
designed to be used by students who are already reading. The activities in the Kit are not designed to
support beginning reading instruction for emergent readers. For this reason, educators must help
students select books/texts that they can read independently with about 95% accuracy. The books/texts
selected for each student should be materials they can read with ease and without support from an
adult. Students need to be able to read the texts independently in order to successfully practice the
strategies highlighted in the Kit.

A student’s grade level is not an indicator of a student’s reading level or reading ability. There are
several ways to determine whether a book or text is appropriate for a student to read independently. If
you know the child’s reading level, you can more easily select an appropriate text. Books and texts,
whether hardcopy or online resources, often include information about the readability of the resource.
You can also use online tools to determine what the reading level of a text is. One free example is from
the Readability Formulas website.

If you do not know the student’s reading level, you can use a technique called the five-finger rule.
Choose a book and flip to any page. Ask the child to begin reading, hold up a finger each time the child
encounters a word they do not know or cannot read. If the child seems to have trouble with more than
five words per 100 words (usually within a short paragraph), it's a good indicator that the book is too
advanced for them. If you are using a shorter book, the child may need to read a several pages before
you determine whether the reading level is appropriate. To find out more about reading levels, review
the Begin website.

Using Multiple Languages

Research has shown that language and literacy skills are transferable across languages. Reading experts
and researchers Dr. Diane August and Dr. Timothy Shanahan affirm that children who are learning to
read in a second language are able to transfer many skills and knowledge from their first language to
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facilitate their acquisition of reading skills in the second language. Literacy in a second language is easier
to acquire if the child has literacy skills in the first language. The migratory families are encouraged to
use the language(s) of their choice when reading and practicing the evidence-based reading strategies in
the IMPACT Literacy Learning Kit. The IMPACT Learning Kit Activity Cards for families are available in
English and Spanish, however they can be translated into other languages by states and local agencies.
The activities in the Learning Kit can be facilitated with texts and conversations in any language. The
focus is on the use of the strategies.

Additional Language Tips:

1.
2.

Support families to use the same book/text in English and their native language.

Encourage families to use any language to discuss the book/text, regardless of the language it is
written in.

Reassure families that if they use English books/texts when parents/caregivers are not literate in
English, that the child can explain the content since the book/text will be at the child’s reading
level and that all the activities can then be conducted in any language.

For more information on teaching reading to multi-lingual learners, see the following:

Center for Applied Linguistics
Developing Literacy in Second-Language Learners: Report of the National Literacy Panel on
Language-Minority Children and Youth

Reading Rockets
TESOL Statement on Language and Literacy Development for Young English Language Learners,
Teachers of English to Speakers of Other Languages.

Literacy Learning Kit Components:

Resource Description

Books/Texts Free electronic reading materials can be accessed from Unite for

Literacy can be found here. MEP staff and families are also
encouraged to select any reading materials that align to a child’s
interests and reading level.

Unite for Literacy
Website: https://www.uniteforliteracy.com/
Goal: To build home libraries through free ebook access and to

support all families to develop a daily habit of reading with texts
available in English/Spanish and audio support in 43 different
languages

Ages/Reading Levels: K-6th Grade
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Resource

Description

Activity Cards

Activity Cards include step-by-step instructions for carrying out
the evidence-based literacy practices. They are designed to be

reviewed during the instruction process with families and then
left with families for reference.

There are 2 sets, one for fiction and one for nonfiction. All Activity
Cards are available in English and Spanish.

Journal

A blank journal is provided to each family. It is designed to be
used throughout activities to capture, process and document
their learning journey. Students can use them in a variety of ways

e Respond to writing prompts

e Draw/sketch
o Free-write

e Define/describe new vocabulary

e Jot notes

depending on their learning style. Students can use the journals
to process the readings in the following ways:

Colored pens

These are provided for students to use with their journals.

Dice

Dice are used in the reading activities as indicated in the
individual activities and instructions.

Activities at a Glance:

*Times for each activity may vary depending on the length of the text(s) selected.

stress, intonation)

Activity | Evidence-based practices Purpose Description Approximate

# Time

1: Use comprehension building Read to check a hunch Book Walk 15-30

practices; ask and answer questions | (prediction) or answer a minutes
question.

2: Build vocabulary and word Read to clarify word Word Detective 30-45

knowledge; define words using meanings. minutes

multiple means/multiple modalities

3: Build fluency with prosody practice | Read aloud to practice Aloud and Proud 30-45

(reading with expression: rhythm, fluency. minutes
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Activity | Evidence-based practices Purpose Description Approximate
# Time
4: Use comprehension building Read to talk about the Book Talk 15-30
practices; ask and answer questions book/text with family minutes

and friends.

Optional Extension Activities

Optional activities are provided for each section/rereading in the lesson instructions found later in
this guide. These can be facilitated by the service provider to enhance the core activities and reinforce
the skills being practiced. The additional activities can also be shared with and used by the families to
extend the learning.

Implementation:
Implementation of the Literacy Learning Kit is comprised of two key pieces:

+*» Educate migratory families on the selected evidence-based literacy practices to be used at
home. This includes the parents/caregivers and student/child.

<+ Provide time for migratory families to use the literacy practices, checking in with them
periodically to help support the use of those strategies.

The preferred method for educating and supporting migratory families with the use of the IMPACT
Literacy Learning Kit activities is to conduct a series of home visits for each family involved to teach and
model the use of strategies, one at a time. Ideally, between education sessions, the families would have
time to practice the learned strategies on their own. The MEP service provider/educator would also be
checking in periodically with the family on how well a family is able to use the strategies so the MEP
staff person knows how to be able to reteach any strategies if/when necessary. Using this framework,
there would be four home visits spaced at least one week apart.

Teach/Model Family Check-In Teach/Model Family Check-In Teach/Model Family Check-In Teach/Model Family Check-In
Strategy 1 Strategy 1 Strategy 2 Strategy 2 Strategy 3 Strategy 3 Strategy 4 Strategy 4

There are other implementation approaches that can be used effectively to educate families and
support their use of the selected literacy strategies. IMPACT recognizes the diversity in the different
state MEPs and the need for implementation options. Instructing and modeling the activities for families
can take place in group settings, virtual and in-person, with multiple families. See the chart below for
additional implementation information.
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Face-to-Face

Virtual

One-on-One e Select two texts to use based e Select two texts to use based
on student’s interest and on student’s interest and
reading level. reading level.

e |nstruct/model the activities e Instruct/model the activities
with one text. It is with one text. It is
recommended that you recommended that you
instruct/model one or two instruct/model one or two
activities at a time, not all four activities at a time, not all four
at once. at once.

e Provide time for families to e Provide time for families to
practice the activity(ies) with practice the activity(ies) with
the second text. the second text.

Group e Select one text to use to e Select one text to use to

instruct/model the practice(s).
Instruct/model the activities
with one text. It is
recommended that you
instruct/model one or two
activities at a time, not all four
at once.

Select a second text for each
family to use to practice the
strategy(ies). For individual
family practice, the text should
be based on the child’s interest
and reading level. This means
that each family will receive a
different text for their practice.

instruct/model the practice(s).
Instruct/model the activities
with one text. It is
recommended that you
instruct/model one or two
activities at a time, not all four
at once.

Select a second text for each
family to use to practice the
strategy(ies). For individual
family practice, the text should
be based on the child’s interest
and reading level. This means
that each family will receive a
different text for their practice.
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FICTION

Fiction Reading 1: Book/Text Walk

Evidence Based Practice:
Ask and answer questions about the book which are comprehension building practices to make sense of
the book.

Purpose:
Read to check a hunch (prediction).

Activities:
Families will...
1. Preview the book/text by doing the following:

e Look at the cover: read the title, identify the author, identify the illustrator.

e Read the overview if there is one (inside front cover or back cover of a book).

e Look at 3-5 pictures in the book and discuss what you or the character might see, hear,
smell, taste, or touch.

e If the book/text is designed for older students and there are no pictures or graphics, direct
them to read the first paragraph and the last paragraph. They should also scan a few
pages in the middle of the book noting key words or phrases. They should not worry about
details when scanning the pages.

e Briefly discuss what you think the book is about in your own words.

e Make a prediction-What do you think will happen?

2. Read the book/text. The student or a family member reads the book/text aloud or they listen to
a recorded reading.
3. Check your prediction.

e What did you think would happen?

e What really happened?

e Talk about what you thought would happen and what really happened.

4. Write or draw about the prediction in your journal.

Optional Extension Activities

«» Tell another family member or friend a little about the book/text and ask them to make a
prediction. Read it together to see if their prediction is correct.
«» Find other books/texts by the same author or on the same topic to read.
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FICTION

Fiction Reading 2: Word Detective

Evidence Based Practice:
Build vocabulary and word knowledge by defining words using multiple means/multiple modalities.

Purpose:
Read to clarify word meanings.

Activities:
Families will...
1. Find 3-5 words in the book/text that they do not know.
2. For each word, make a 4-square word map in the journal. Select four of the following to do with
each unknown word selected:
o  Write the word in the family’s native language.
e Define or describe the word in your own words.
e |dentify another word that means the same or similar.
e Identify a word that means the opposite.
e Draw a picture of the word.
e Provide an example of the word.
3. Read the book/text. The student or a family member reads the book aloud or they listen to a
recorded reading.
e Each time you get to a selected word you did not know, stop and read the sentence
using a different word: one that means the same (synonym); an example; or the word in
a different language.
e Read the sentence again with the original word.
o Talk about what the sentence means now that you know the word.
4. Practice remembering the words with this dice game. Roll one dice. For each number rolled, do
the following with the word:
e ONE (1)- Explain what it means in your own words.
e TWO (2)- Say another word that means the same/almost the same.
e THREE (3)- Say a word that means the opposite/different.
e FOUR (4)- Make a drawing representing the word.
e FIVE (5)- Act out the word.
e SIX (6)- Spell the word aloud, drawing the letters with your finger in the air as you spell
it.
Optional Extension Activities

‘0

» Use a vocab app like this one-https://www.vocabulary.com/learner/
s Make and play a vocabulary word matching game with index cards. Instructions can be found

L)

e

here. https://www.readingrockets.org/topics/activities/articles/six-games-reading
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FICTION

Fiction Reading 3: Proud Read Aloud

Evidence Based Practice:
Practice prosody (the rhythm, stress and intonation of language patterns) to build fluency by listening to
fluent readers and reading aloud.

Purpose:
Read aloud to practice fluent reading.

Activities:
Families will...

1.

Listen to a fluent reader read a book/text. Read along in the book as you and your family listen
to it being read aloud. Listen to the reader’s voice change depending on the character and
punctuation.
Record yourself reading aloud part or all of the book/text. Pay attention to punctuation and how
to use your voice to emphasize different parts.
Listen to your recording with your family.
Talk about your recording with your family.

e When reading aloud, what’s easy for you?

e What's challenging?

e  Which parts or pages do you want to practice again? Why?
Repeat listening to the book being read to you and then record yourself reading the book again.
Practice helps you to improve.
In your journal, write down one thing you do well when you read aloud and one thing you would
like to get better at when you read aloud.

Optional Extension Activities

O
L4

O
°

Help a family member to record themselves reading the book/text and then listen to it together.

Act out a scene from the book/text with a few simple props you can find at home. You can read
the sentences from the book/text with expressions or create your own lines for the scene.
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FICTION

Fiction Reading 4: Book/Text Talk

Evidence Based Practice:
Ask and answer questions about the book/text which are comprehension building practices to make
sense of the book.

Purpose:
Read to talk about the book/text with family and friends.

Activities:
Families will...
1. Read the book/text aloud to a family member or friend.
2. Tell them what is happening in the book/text.
3. Ask your family or friend 2-3 questions about the book/text, or use some of these:
e What did you like/not like about the book? Why?
e What was your favorite part and why?
e Did this book/text remind you of any other books/texts you have read? If so, which
ones? Why?
e What is this book/text trying to show or teach you?
e Would you recommend this book/text to a friend? Why or why not?
4. Tell your family members to ask you and each other 2-3 questions they have. Here are some
examples:
e Did anything surprise you? What? Why was it a surprise?
e Do you have anything in common with any of the characters? Who? What?
e Think about one character. How are you and the character the same? How are you
different?
e If you could change the ending, what would you change it to? Why?
5. Write or draw about the book/text in your journal.

Optional Extension Activities

% Extend the story. Talk about what happens next and continue the story with your family.

%+ Create a question beach ball. Blow up a beach ball. Write Who, What, Where, When, How, Why
on the ball. Toss it to a family member or friend. They must generate a question based on the
prompt that faces them.
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NONFICTION

Nonfiction Reading 1: Book/Text Walk

Evidence Based Practice:
Ask and answer questions about the book which are comprehension building practices to make sense of
the book.

Purpose:
Read to find information.

Activities:
Families will...
1. Preview the book/text by doing the following:
e Look at the cover: read the title and identify the author.
e Look at the pictures, charts or graphs (other graphics) in the text and read their titles.
e Read the bold print and section headers.
e If the book/text is designed for older students and there are no pictures or
graphics, direct them to read the first paragraph and the last paragraph. They
should also scan a few pages in the middle of the book noting key words or
phrases. They should not worry about details when scanning the pages.

o Briefly discuss what you think the book/text is about in your own words.
e Name one thing you hope to learn from the text. Use one of these sentence starters to
help you:
o | hope to find out...
o lwanttoknow...

2. Read the book/text. The student or a family member reads the book/text aloud or they listen to
a recorded reading.

3. Discuss the response to the statement you made about what you hoped to find out. Did you find
the answer?

4. Write or draw about it in your journal.

Optional Extension Activities

«» Tell another family member or friend a little about the book/text and ask them to name one

thing they want to know about the topic. Help them figure out if your book/text provides the

answer.
«» Find other books/texts by the same author or on the same topic to read for additional
information.
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Nonfiction Reading 2: Word Detective

Evidence Based Practice:
Build vocabulary and word knowledge by defining words using multiple means/multiple modalities.

Purpose:

Read to clarify word meanings.

Activities:

Families will...

1. Find 3-5 words in the book/text that they do not know.
2. For each word, make a 4-square word map in the journal. Select four of the following to do with
each unknown word selected:

Write the word in the family’s native language.

Define or describe the word in your own words.
Identify another word that means the same or similar.
Identify a word that means the opposite.

Draw a picture of the word.

Provide an example of the word.

3. Read the book/text. The student or a family member reads the book/text aloud or they listen to
a recorded reading.

Each time you get to a selected word you did not know, stop and read the sentence
using a different word: one that means the same (synonym); an example; or the word in
a different language.

Read the sentence again with the original word.

Talk about what the sentence means now that you know the word.

4. Practice remembering the words with this dice game. Roll one dice. For each number rolled, do
the following with the word:

ONE (1)- Explain what it means in your own words

TWO (2)- Say another word that means the same/almost the same

THREE (3)- Say a word that means the opposite/different

FOUR (4)- Make a drawing representing the word

FIVE (5)- Act out the word

SIX (6)- Spell the word aloud, drawing the letters with your finger in the air as you spell it

Optional Extension Activities

0
0‘0

R/
L X4

Use a vocab app like this one-https://www.vocabulary.com/learner/
Make and play a vocabulary word matching game with index cards. Instructions can be

found here. https://www.readingrockets.org/topics/activities/articles/six-games-
reading
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Nonfiction Reading 3: Proud Read Aloud

Evidence Based Practice:
Practice prosody (the rhythm, stress and intonation of language patterns) to build flency by listening to
fluent readers and reading aloud.

Purpose:
Read aloud to practice fluent reading.

Activities:
Families will...

1. Listen to a fluent reader read a book/text. Read along in the book/text as you and your family
listen to it being read aloud. Listen to the reader’s voice change depending on the content and
punctuation.

2. Record yourself reading aloud part or all of the book/text. Pay attention to punctuation and how
to use your voice to emphasize different parts.

3. Listen to your recording with your family.

4. Talk about your recording with your family.

e When reading aloud, what’s easy for you?
e  What’s challenging?
e Which parts or pages do you want to practice again? Why?

5. Repeat listening to the book/text being read to you and then record yourself reading the
book/text again. Practice helps you to improve.

6. Inyour journal, write down one thing you do well when you read aloud and one thing you would

like to get better at when you read aloud.

Optional Extension Activities

2

o

2
o

Help a family member to record themselves reading the book/text and then listen to it together.

Try reading the book/text with a partner. You both read aloud together.

IMPACT CIG 2024 14



COIMPACT

NONFICTION

Nonfiction Reading 4: Book/Text Talk

Evidence Based Practice:

Ask and answer questions about the book which are comprehension building practices to make sense of
the book.

Purpose:
Read in order to talk about the book/text with family and friends.

Activities:
Families will...
1. Read the book/text aloud to a family member or friend.
2. Tell them what is happening in the book/text.
3. Ask your family or friend 2-3 questions about the book/text, or use some of these:
e What’s one new fact/idea that you learned that you didn’t already know?
e What's one idea you heard that surprised you? Why?
e What else do you want to know about this topic?
4. Tell your family members to ask you and each other 2-3 questions they have. Here are some
examples:
e Did anything surprise you? What? Why was it a surprise?
e  Why is this topic interesting or important to you?
o Does this book/text have anything in common with any other books/texts you’ve read?
5. Finish one of these sentences by telling a friend or family member:
e One thing | learned was
e |found interesting because
e | already knew about

6. Write or draw about the book/text in your journal.

Optional Extension Activities

«+» Discuss what you want to find out next about this topic and see if you can find a book/text to
read to help you explore more.

++» Create a question beach ball. Blow up a beach ball. Write: Who, What, Where, When, How, Why
on the ball. Toss it to a family member or friend. They must generate a question based on the
prompt that faces them.
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4-Squares Example (Activity 2: Word Detective)

Blank

description/definition synonym

picture example

Example

Word: hibernate

description/definition synonym
To sleep for a long time, like through the winter sleep
picture example
4
5
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Additional Resources

Online Reading Materials

BookCreator

Website: https://bookcreator.com/

Goal: Bringing creativity to learning by allowing students to combine text, images, audio, and video to
publish personalized books. Books can be printed for students or emailed to students and/or parents to
encourage practicing reading.

Ages: All Ages

Bookflix Scholastic

Website:_https://teacher.scholastic.com/products/bookflix/#/

Goal: Thematically paired fiction and nonfiction titles are designed to bridge learning-to-read and
reading-to-learn. Animated classic storybooks introduce early learners to the delights of reading while
sparking curiosity, creating a natural springboard into the paired nonfiction text for deeper discovery.

Ages: PreK-3" grade

Commonlit
Website: https://www.commonlit.org

Goal: Providing teachers with all the resources they need to set their students up for success, while also
encouraging best practices in the classroom through a foundation of over 2,000 high-quality free
reading passages for grades 3-12, complemented by aligned interim assessments, growth-oriented data,
and expert-led teacher development alighed to Common Core Standards

Ages: 3rd-12th grade

Cornell Lab of Ornithology

Website: https://www.birds.cornell.edu/k12/get-started/

Goal: Build science skills while inspiring young people to connect to local habitats, explore biodiversity,
and engage in citizen-science projects.

Ages: K-12th Grade

Epic! Books
Website: https://www.getepic.com/

Goal: Boost student confidence and time spent independently reading through access to thousands of
high-interest ebooks and audiobooks
Ages: K-6th Grade

Fable Cottage
Website: https://www.thefablecottage.com/
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Goal: Building vocabulary through bilingual retellings of traditional tales in modern language designed to
be interesting, challenging, and accessible for language learners. Video, audio, and written versions of
the fables are available in Spanish, French, German, and Italian with supporting English translations.
Ages: K-5th Grade

Global Storybooks Portal
Website: https://globalstorybooks.net/
Goal: Bringing a free multilingual literacy resource to children and youth to promote quality education,

literacy and multilingualism worldwide.
Ages: All Ages

ReadWorks
Website: https://www.readworks.org/

Goal: To strengthen student reading comprehension by using cognitive science research to create high
impact instructional materials and tools
Ages: Prek-12t

Storyline Online
Website: https://www.storylineonline.net/

Goal: Stories read aloud by celebrated actors to improve student reading, writing and communication
skills; logical thinking and concentration; general academic aptitude; and to inspire a lifelong love of
reading. Supplemental curriculum developed by credentialed elementary educators aims to strengthen
comprehension and verbal and written skills for English-language learners

Ages: K-6th Grade

Unite for Literacy
Website: https://www.uniteforliteracy.com/

Goal: To build home libraries through free ebook access and to support all families to develop a daily
habit of reading with texts available in English/Spanish and audio support in 43 different languages
Ages: K-6th Grade

Vooks
Website: https://watch.vooks.com/
Goal: To engage young readers with video books and aligned lessons

Ages: PreK-5'" grade
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Addendum A: Secondary School Age Students and Reading

Introduction

School can be challenging for older students who are still developing their reading skills. Often, high
school teachers rely on students “reading to learn” and not “learning to read.” And, when students are
not able to read the content texts proficiently, learning is greatly affected. When students can’t
effectively engage with the reading, making meaning from it and feel successful, it is disheartening to
them and becomes a disliked endeavor. For these reasons, we added this special section to address the
distinctive needs of older students who are still in the process of becoming skilled readers. The
evidence-based strategies included in the IMPACT Learning Kit are appropriate for older learners. The
following sections highlight just a few key points when working with secondary students.

Student Choice

One of the evidence-based strategies highlighted in this Learning Kit is student choice in the topic and
type of reading materials students engage with. This is especially important for high school students
who may have already had many years of disengagement with texts that were not interesting to them
and too difficult to comprehend. Be sure to spend time talking with students about their interests and
passions. This is an opportunity for them to decide what they want to read about based on what they
like or want to know. They are not bound by school course topics and curriculum. This is an opportunity
for Migrant Education Program advocates to remind students that reading can be fun. We aim to create
lifelong readers.

Student Reading Level

This kit was not designed for students of any age who are emergent readers. The strategies selected can
only be practiced by students with a foundational reading level. It is imperative that the texts selected
for or by the student are at the student’s independent reading level, meaning that the student will
successfully be able to read and manage the text without teacher support. The student should be able
to read and understand about 95% of what is being read. Ensuring the texts are on the student’s
independent reading level will provide the student the opportunity to practice the strategies that are
being taught as well as increase confidence in reading ability.

Older learners who have reading levels below their age/grade level need specialized texts designed to
engage them intellectually. It is not good practice to give older students the same books that younger
students would use. Older students need books with high interest topics that are both age-appropriate
and with lower reading levels to accommodate their developing skills. “Hi-Lo books, short for high-
interest, low-readability books, are key to cultivating reading skills and a love for literature in teens.
These engaging and relatable books are invaluable in sparking interest and enhancing literacy in high
schoolers.” (Saddleback Educational Publishing)
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Articles/Resources

For more information on teaching reading to older students, refer to these articles and research studies:

Providing Reading Interventions for Students in Grades 4-9

Institute of Education Sciences: What Works Clearinghouse, March 2022

This practice guide provides four evidence-based recommendations that teachers can use to deliver
reading interventions to meet the needs of their students.
https://ies.ed.gov/ncee/WWC/PracticeGuide/29

Teaching High School Students Active Reading Skills

Sunaina Sharma, Edutopia, March 31, 2023

Strategies used before, during, and after reading can help high school students locate and retain
important information.
https://www.edutopia.org/article/teaching-active-reading-strategies-high-school/

Teaching Reading with Nonfiction - “Just the facts, Ma’am...”
Evidence-based strategies for teaching with nonfiction.
https://www.bemidji.k12.mn.us/wp-content/uploads/2013/11/Teaching-Reading-with-Nonfiction.pdf

Teach the Seven Strategies of Highly Effective Readers

McEwan, E.K., 40 Ways to Support Struggling Readers in Content Classrooms. Grades 6-12, pp.1-6,
copyright 2007 by Corwin Press. Reprinted by permission of Corwin Press, Inc.
https://www.adlit.org/topics/comprehension/teach-seven-strategies-highly-effective-readers

Tips for Educators of ELLs: Reading in Grades 7-12
https://www.colorincolorado.org/article/tips-educators-ells-reading-grades-7-12
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TI PS for Educators of ELLs in Grades 7-12:
Reading

The tips below offer some great ways to help your English language learners (ELLs) become
confident and successful readers. Add a new language strategy each week, and watch your
students’ reading improve!

Note: These tips can be used with both newcomer and long-term ELLs. Newcomer ELLs are students who have just arrived in
the United States. Long-term ELLs are students who have been in the United States for a longer period of time.

B Help students learn to monitor their a few ways that students can demonstrate
comprehension. Use “think-alouds” to model understanding as they begin to develop their
the practices good readers use to make sure reading and writing skills in English.
they understand what they’re reading. B Provide explicit, systematic instruction in

M Provide systematic instruction in phonics. Students need explicit instruction
comprehension skills. Teaching basic in sound-symbol correspondences to become
comprehension skills—such as picking out successful readers in English. Make phonics
the main idea, recognizing cause and effect, instruction part of a balanced program that
summarizing and outlining—will support includes reading meaningful text and writing.
ELLs’ learning in all their classes. Make sure to use age-appropriate materials

related to phonetics and pronunciation in
addition to the modeling of language, poetry,
jazz chants, songs, etc. Older students tend to
be turned off by phonics materials targeted to
younger children.

B Check for understanding. English
language learners at this level may be able
to decode text flawlessly, even though gaps
in vocabulary and background knowledge
continue to affect their comprehension. Use

rich discussions and questions that require W Discuss different types of texts. Teach
higher-level thinking to make sure your students the difference between fiction and
students understand what they read. nonfiction, the various forms of nonfiction

B Use outlines to scaffold comprehension. writing (newspaper and magazine articles,
Providing a brief, simple outline of a reading brochures, medical information, etc.) as well as
assignment or an oral discussion in advance different forms of creative fiction (short stories,
will help ELLs pick out the important epic novels, etc.). Discuss the different kinds of
information as they listen or read. information found in academic content (what

will be found in science vs. social studies texts,

W Teach students to use graphic organizers. for example) in order to strengthen academic

Graphic organizers allow ELLs to organize

information and ideas efficiently without reading skills.

using a lot of language. Examples include B Use "high-low” texts to capture students’
Venn diagrams, K-W-L charts, story maps, interest. Many publishers offer high-interest,
cause-and-effect charts and timelines. low-readability texts designed with older

readers in mind. Written on a beginning
reading level, these books include topics and
themes that appeal to the adolescent reader.
However, don't hesitate to expose students to
more challenging texts when appropriate.

B Provide students lots of different ways to
“show what they know.” Drawings, graphs,
oral interviews, posters and portfolios are just
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B Choose “friendly” expository texts. In
choosing expository books (e.g., newsletters,
catalogs, reports), look for texts that are well-
organized and have built-in scaffolds, such
as clear section headings and bold print to
identify important terms. Note that newcomer
students without prior formal education may
need an introduction to the basic parts of the
text, and how the text is organized.

B Ask questions that require higher-level
thinking. Students may be able to answer
simple, factual questions about text, even if they
do not fully comprehend what they have read.
To probe for true comprehension, ask questions
that require students to analyze, interpret or
explain what they have read.

B Ask open-ended questions. Asking questions
that require more than a “yes” or “no” answer
gives students practice with organizing
their thoughts in English and fosters English
language proficiency. It's also a great way to
check reading comprehension.

B Practice makes perfect for fluency. Activities
such as readers’ theater and poetry or speech
reading allow students to practice their parts
before performing them with a partner or in a
small group. This builds both reading and oral
language fluency.

B Provide models of fluent reading. Listening
to fluent reading by a teacher or another
student helps ELLs improve their own fluency
in reading and in speaking.

B Use choral reading to develop more oral
fluency. Frequent and structured opportunities
to practice reading aloud, speaking and
hearing themselves will give students more
confidence in their English skills.

B Provide opportunities for students to
work in pairs or groups. Working with peers
during classroom activities supports language
development and content learning. Like native
English speakers, ELLs must continue to
expand and extend their English vocabulary as
they “read to learn” in the upper grades.

B Make reading practical. Help students
overcome some of the literacy obstacles they
may face in their everyday lives. Practice
reading movie schedules, signs, telephone
books, bills, letters and job applications.

B Watch out for idioms. Expressions such as
“opening a can of worms” or “pulling my
leg” are common in our everyday language,
but they may be very confusing for ELLs,
especially newcomers. Explain idioms used in
conversation and in readings.

B Make time for individual reading. Build in
some time each day for students to read on
their own. You may want to use this time for
one-on-one instruction with students who
need extra help.

B Give students a choice in what they read.
Adolescents are more interested and more
engaged in reading when they have some
choice about what they read. Provide a wide
variety of texts, representing different genres
and reading levels, and occasionally let your
ELLs choose for themselves. Help them
identify texts that interest them and that they
can comprehend.

B Make your students the experts! Reading
to and with younger children is a great way
for English language learners to improve
their own reading skills. Pair your students
with reading buddies in kindergarten or first
grade during a structured tutoring or reading
mentoring session. Everyone will benefit.

B Use physical responses as one way of
checking comprehension. Techniques such
as total physical response (TPR) give students
an opportunity to show what they know by
acting it out in skits and by playing games.

B Consider books on tape and captioned
movies. Providing textbooks on audiotape and
films with captions are effective alternatives
for some English language learners who
struggle with the increased language demands
posed by content-area textbooks.

B Make use of multicultural texts. Including
texts that feature multicultural themes and
settings not only validates English language
learners” home cultures but also allows
students to draw upon existing background
knowledge to support comprehension.




