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» Get to know quality evidence and
how it can be used

* Explore evidence-based practices
In language and literacy

v"
* Discuss examples and

adaptations for migratory students

TOdaY'S and families
Goals

* Provide feedback on the
recommendations and relevance
to your state needs



Let's Get to Know

Evidence



ABOUT THE TERM

Evidence-based

practices;
Strategies Interventions
Programs Practices

o Techniques
Activities  Approaches



What does it mean when a practice is

evidence-pbased?

RIGOR There has been a high-quality test
of effectiveness

Two groups of “like” students, and
one receives the intervention
while the other does not

Large and diverse sample of
participants



What does it mean when a practice is

evidence-pbased?

RIGOR There has been a high-quality test
of effectiveness

RESULTS Outcomes improve for students,
service providers, families

The best evidence has ‘statistical
significance’ - a way of calculating that
change didn't just happen by chance



What does it mean when a practice is

evidence-pbased?

RIGOR There has been a high-quality test
of effectiveness

RESULTS Outcomes improve for students,
service providers, families

REPLICATION Can be repeated using details in
the study

The best evidence is actionable - it
shares the "how" not just the "what”



What does it mean when a practice is

evidence-pbased?

RIGOR r-

RESULTS Outside of education:

REPLICATION When you see research
or hear about a study,

what factors help you trust it?
What factors make you question it?



- How we talk about
evidence quality:
Strong Moderate

v High-quality tests show causal v Strong causal conclusions but
evidence with a narrow sample (can't be
generalized)

v Significant outcomes

v Large and diverse sample size or

“Consistent and v' Can be generalized but more
generalizable” (WWC) uncertain designs (not causal)

Low / Promising

Expert opinion derived from strong findings or theories
or supported by evidence that is not moderate or strong.

Source: What Works Clearinghouse.



How we talk about

evidence quality:

Strong Moderate -

All of today’s recommendations.



Why should we seek to use evidence?

» Continuous learning and updating of our skills
» Greater reliability

» Better decisions and "better bets™

» Stakeholder buy-in

* Increase the likelihood that student
outcomes will improve

1. Farle)r(-RiRpIe, E., Shewchuk, S., Micklos, D (March 10, 2022). “Taking Action as an Evidence-thformed Educator.” R4P Workshop Series, University of Delaware,
Center for Research Use in Schools. https://sites.google.com/udel.edu/research4practiceseries/taking-action-as-an-evidence-informed-educator



Pause and

reflect:

Think about the last time that you
searched for research on something
(personal or professional).

What were you doing, and what was
motivating you to “check the evidence™?

Tell us about It In the chat!



Many ways we can

Use the evidence;

Strategy Strategy
Selection Design
Choosing a program or Combining proven practices and
practice "out of the box" techniques into something new
Strategy Strategy
Implementation Evaluation
Learning from what worked or Planning how to monitor

didn't to shape the "how" your progress



For migratory learners, there is often

an evidence gap.

4

L/

» Researc

L/

4

L/

» Researc
» Researc

L/

4

L/

L/

n tracks what happens over time
n asks for “"like"/similar students at the start

N is strongest (causal) when all students get

the same intervention

L

Why are these things more challenging
when thinking about migratory students?



So what do we do?

2 al

Know our Know our  Make our
learners  evidence adaptations



() Migratory learners and families

g face great challenges:

Separation from family
Low graduation / high dropout rates
Emerging bilingual skills and reading abilities

Acute poverty, which leads to more health and
educational disadvantages

Multi-sibling or multi-generational households

Large gaps in instructional / assessment time
and a lack of educational continuity

Parents/caregivers who are limited English
proficient, with low education attainment levels

Parents/caregivers (or the student
themselves) having labor-intensive,
physically demanding, often hazardous jobs

Living in isolation from their communities,
with limited access to services

Inconsistent access to technology — both
devices and internet connectivity

Psychological challenges that may stem
from trauma, abuse, abandonment,
deportation, marginalization, forced labor or
trafficking, or other adverse childhood
experiences

and more

Lundy-Ponce, G. (2010). “Migrant Students: What We Need to Know to Help Them Succeed.” Colorin Colorado. Retrieved January 4, 2024, from https://www.colorincolorado.org/article/migrant-students-what-we-need-know-help-them-succeed;
[Maho Department of Education (n.d.). Seven Areas of Concern of the Migrant Education Program. Retrieved from https://www.sde.idaho.gov/federal-programs/migrant/files/migrant-services/cna/district-toolkit/Seven-Areas-of-Concern.pdf



(S) Migratory learners also

& show great strengths:

0

» Bilingual, with rich cultural and linguistic experiences

/
0’0

Cognitive flexibility and perspective-taking abilities, including
social-emotional skills

% Resilient and adaptable, overcoming challenges to immigration,
moving frequently, and more

% Eager to learn and earn - hopeful about education benefits,
parents emphasize a need to succeed and provide

% Hard working - models of work ethic and pride in employment;
some learners already have jobs

% Cohesive extended families where they may have been in a
mentoring or tutoring role for siblings, cousins, parents

Adapted from Suarez-Orozco (various), Salinas & Franquiz (2004).



So what do we do?

A1

KNnow our
evidence



Our Sources for
Language & Literacy:

The WWC
Practice Guides

What Works Clearinghouse

A Division of The Institute of
Education Sciences,

US Department of Education

EDUCATOR’S PRACTICE GUIDE

WHAT WORKS CLEARINGHOUSE™

Teaching Academic Content and
Literacy to English Learners in
Elementary and Middle School

Source: What Works Clearinghouse.



# Institute of
EDUCATOR'S PRACTICE GUIDE WHAT WORKS CLEARINGHOUSE™ it O

Teaching Academic Content and
Literacy to English Learners in
Elementary and Middle School

Providing Reading Interventions
for Students in Grades 4-9

Educator’s Practice Guide

o o
’le S TSI R
NCEE 2014-4012 . D REGIONAL ASS\SVANCE

U.S. DEPARTMENT OF EDUCATION S o G

EDUCATOR’S PRACTICE GUIDE

Aset of to address in and schools

WHAT WORKS CLEARINGHOUSE™

Foundational Skills to Support
Reading for Understanding in
Kindergarten Through 3rd Grade

L

What Works WHAT WORKS CLEARINGHOUSE

Clearinghouse™

IES PRACTICE GUIDE

IES PRACTICE GUIDE WHAT WORKS CLEARINGHOUSE

Sidietdily OluiSenoul Tims
foNmprove AcAdemic Achievernent )

Improvul'A

Effective C

VLS. DEPAKTMENT OF EDUCATION

L CENTER ror
EDUCATION EVALUATION
10 REGIONAL ASSISTANCE

I es NATIONAL CENTER sor
EDUCATION EVALUATIO!
S RECIONAVASSRTAN e

of Educetion Sciences

NCEE 2009-012

NCEE 2008-4027
U.S. DEPARTMENT OF EDUCATION nstitee
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Improving Reading Comprehension
in Kindergarten Through 3rd Grade
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Source: What Works Clearinghouse.



v’ Developed by a Panel of Subject-Matter Experts
v' Combines evidence from dozens of studies

v' Identifies common themes to understand “what worRks”
Independent of any one program./product

Source: What Works Clearinghouse.



Overview of Recommendations

EDUCATOR'S PRACTICE GUIDE WHAT WORKS CLEARINGHO!

Teaching Academic Content and Recommendation 1

Literacy to IE“9“5h_ Learners in Teach a set of academic vocabulary words intensively across several days using a variety of
Elementary and Middle School instructional activities.

= Choose a brief, engaging piece of informational text that includes academic vocabulary as a plat-
form for intensive academic vocabulary instruction.

= Choose a small set of academic vocabulary for in-depth instruction.
= Teach academic vocabulary in depth using multiple modalities (writing, speaking, listening).
= Teach word-learning strategies to help students independently figure out the meaning of words.

Recommendation 2

Integrate oral and written English language instruction into content-area teaching. '
= Strategically use instructional tools—such as short videos, visuals, and graphic organizers—to R e‘ O I I I I I ' e n d a tl O n S

anchor instruction and help students make sense of content.

= Explicitly teach the content-specific academic vocabulary, as well as the general academic vocab-
ulary that supports it, during content-area instruction.

= Provide daily opportunities for students to talk about content in pairs or small groups. to b e [ {Sed b
= Provide writing opportunities to extend student learning and understanding of the content

J1@S s
NCEE 2014-4012 . O REGIONAL ASSH materlal.

e m/gra tOl’y fam/ lies

Provide regular, structured opportunities to develop written language skills.
= Provide writing assignments that are anchored in content and focused on developing academic

language as well as writing skills. at h Om e
= For all writing assignments, provide language-based supports to facilitate students’ entry into,

and continued development of, writing.

= Use small groups or pairs to provide opportunities for students to work and talk together on
varied aspects of writing.

n L] n
= Assess students’ writing periodically to identify instructional needs and provide positive, con- WI tl ’ I’ ’ ter’ ’ ’edla te +

structive feedback in response.

Recommendation 4 r eader S

Provide small-group instructional intervention to students struggling in areas of literacy and
English language development.

= Use available assessment information to identify students who demonstrate persistent struggles

to develop literacy &

= Design the content of small-group instruction to target students’ identified needs.
= Provide additional instruction in small groups consisting of three to five students to students

L
struggling with language and literacy. lan ‘ {a e f klll f
= For students who struggle with basic foundational reading skills, spend time not only on these

skills but also on vocabulary development and listening and reading comprehension strategies.



Guides not selected to feature, but closely connected:

Foundational Skills to Support Reading for Understanding in
Kindergarten Through 3rd Grade

Foundational Skills to Support
Reading for Understanding in
Kindergarten Through 3rd Grade

. (N

v' Foundational skills for beginning readers like letter sounds,
oo - W decoding, phonics, phonology, inferential language, academic

ol s vocabulary, narrative language, relating words to oral language,
reading connected text with accuracy and fluency

v Explore the recommendations at:
https.//ies.ed.gov/ncee/\WWC/PracticeGuide/21

Structuring Out-of-School Time to Improve Academic
Achievement

v' OST principles like professional learning, participation and
engagement

v' Explore the recommendations at:
https.//ies.ed.gov/ncee/\WWC/PracticeGuide/10

Source: What Works Clearinghouse.


https://ies.ed.gov/ncee/WWC/PracticeGuide/21
https://ies.ed.gov/ncee/WWC/PracticeGuide/10

The 7 recommendations fall into

two categories;

3 that are 4 that point to
Influential Activities
Methods that shape the “how,” Concrete actions - the “what” -
and can be applied to many can be derived from the
activities recommendation
o Deep breathing Run/walk intervals
‘zv Stay hydrated Lifting weights



INFLUENTIAL

1. Peer-assisted
learning
opportunities

Partnering students for
English language

development instruction.

L

Are any of these
familiar to you?

Do any surprise you
as being /iteracy
practices?

2. Increase
motivation and
engagement in

literacy learning

Establish meaningful and
engaging content learning
goals around discipline and
learning processes.

Setting their own goals

Praise for effort, not ability

Aim for learning goals, not
performance goalst

Provide a positive learning
environment that promotes
student autonomy.

Make literacy experiences
more relevant to student
interests, everyday life, or
important current events.

1. Graham, S., & Golan, S. (1991). Motivational influences on cognition: Task involvement, ego involvement, and depth of information processing. Journal of

Educational Psychology, 832), 187-194. https://doi.org/10.1037/0022-0663.83.2.187

3. Establish engaging,

motivating contexts
for comprehension
activities

« Help students discover
the purpose and
benefits of reading.

« Help students to see
themselves as
successful readers.

« Give students reading
choices.

« Give students the
opportunity to learn by
collaborating with
their peers.

Source: What Works Clearinghouse.


https://psycnet.apa.org/doi/10.1037/0022-0663.83.2.187

ACTIVITIES

1. Provide purposeful fluency-building activities

to help students read effortlessly.

Strong Evidence based on 33 studies including 19 highest-quality studies.
17,385 students and 280 schools across multiple states.

COMPONENTS SUGGESTIONS EXAMPLE ACTIVITIES:

* Provide a purpose for . 3-4 times with different Teach parents multiple
each repeated purposes purposes for rereading a
reading. » Texts that are short, content- book

rich, and at the students Offer questions to ask

o reading level (decodable, .
!:OCUS sc_)me . controlled for syllable types that can be applied to
instructional time on and vocabulary they have any book
reading with prosody. learned) Select books according

« Texts on grade-level content to students’ reading level

. Regular[y provide or topics of high interest to

- them
opportunltles for Periodically let students What about our

wide range of texts. to read about

Vaughn, S., Gersten, R., Dimino, J., Taylor, M. J., Newman-Gonchar, R., Krowka, S., Kieffer, M. J., McKeown, M., Reed, D., Sanchez, M., St. Martin, K., Wexler, J., Morgan, S., Yafiez, A., & Jayanthi, M. (2022). Providing Reading [hterventions for Students in Grades 4-9 (WWC
2022007). Washington, DC: National Center for Education Evaluation and Regional Assistance (NCEE), hstitute of Education Sciences, U.S. Department of Education. Retrieved from https://whatworks.ed.gov/.



https://ies.ed.gov/ncee/WWC/PracticeGuide/29

ACTIVITIES

1. Provide purposeful fluency-building activities
to help students read effortlessly.

Strong Evidence based on 33 studies including 19 highest-quality studies.
17,385 students and 280 schools across multiple states.

COMPONENTS SUGGESTIONS EXAMPLE ACTIVITIES:

* Provide a purpose for . ;_;times with different

each repeated
reading.

Focus some

instructional time on
reading with prosodly.

Regularly provide
opportunities for
students to read a
wide range of texts.

purposes

Texts that are short, content-
rich, and at the students’
reading level (decodable,
controlled for syllable types
and vocabulary they have
learned)

Texts on grade-level content
or topics of high interest to
them

Periodically let students
choose what they would like
to read about

Vaughn, S., Gersten, R., Dimino, J., Taylor, M. J., Newman-Gonchar, R., Krowka, S., Kieffer, M. J., McKeown, M., Reed, D., Sanchez, M., St. Martin, K., Wexler, J., Morgan, S., Y
2022007). Washington, DC: National Center for Education Evaluation and Regional Assistance (NCEE), hstitute of Education Sciences,

Teach parents multiple
purposes for rereading a
book, including with a
peer/partner

Offer questions to ask
that can be applied to
any book

Select books according
to students’ reading level
and interests

Describe what good
readers do by rereading

afiez, A., & Jayanthi, M. (2022). Providing Reading [hterventions for Students in Grades 4-9 (WWC

U.S. Department of Education. Retrieved from https://whatworks.ed.gov/.


https://ies.ed.gov/ncee/WWC/PracticeGuide/29

ACTIVITIES

2. Use comprehension-building practices to make sense of text.

Strong Evidence based on 34 studies including 23 highest-quality studies. 17,168 students
and 250 schools across multiple states.

EXAMPLE ACTIVITIES:

* Build students’ world Briof - .
. ef introductions to the topic
and word knowledge to before reading using pictures, Teach parents to help
make sense of texts. videos, articles, graphic novels children make Text-to-
_ - or other sources Self and Text-to-World
* Provide opportunities to «  Ask students to look for two connections
ask and answer things they learned about the ,
questions to better topic Teach the practice of
understand the text - Teach students to stop generating a gist
periodically and ask what the statement
« Teach students a section of text is about (the ,
routine for determining gist) Provide sentence-starters
the gist. - Have students choose 2-3 for discussions
« Teach students to sentence starters to complete. Model praise that uses
monitor comprehension Intrinsic motivators

as they read.

Vaughn, S., Gersten, R., Dimino, J., Taylor, M. J., Newman-Gonchar, R., Krowka, S., Kieffer, M. J., McKeown, M., Reed, D., Sanchez, M., St. Martin, K., Wexler, J., Morgan, S., Yafiez, A., & Jayanthi, M. (2022). Providing Reading [hterventions for Students in Grades 4-9 (WWC
2022007). Washington, DC: National Center for Education Evaluation and Regional Assistance (NCEE), hstitute of Education Sciences, U.S. Department of Education. Retrieved from https://whatworks.ed.gov/.



https://ies.ed.gov/ncee/WWC/PracticeGuide/29

ACTIVITIES

3. Teach academic vocabulary words intensively across several days
using a variety of activities.

Strong Evidence based on six studies, including three that directly tested the practice.
Panel has a high degree of confidence in efficacy.

. . EXAMPLE ACTIVITIES:
* Teachacademic " efnitions of the target
Vo.cabULal?{ I? depth academic words. Provide Word Map
using mu P e. . « \Word maps involving the ?Ct'v't_'es with examl?les
modalities (writing, identification of synonyms. in native language, in
Speaklng, llStenlng) antonyms, examples and non- relevant tOpiCS, and
examples can solidify word with pictures

knowledge. .
Teach a routine for

researching unknown
words, such as an image

» Activities with others such as
crosswords, charades, sketching,
and drawing to represent word

meanings can increase exposure search, and practicing
to and experience with target Uﬂkr)OWﬂ words, such as
academic words. playing a game.

Baker, S., Lesaux, N., Jayanthi, M., Dimino, J., Proctor, C. P., Morris, ., Gersten, R., Haymond, K., Kieffer, M. J., Linan-Thompson, S., & Newman-Gonchar, R. (2014). Teaching Academic Content and Literacy to English Learners in
Elementary and Middle School (NCEE 2014-4012). Washington, DC: National Center for Education Evaluation and Regional Assistance (NCEE), [hstitute of Education Sciences, U.S. Department of Education. Retrieved from the NCEE
website: http://ies.ed.gov/ncee/wwc/publications_reviews.aspx.



ACTIVITIES

4. Provide opportunities for extended discussion of text meaning and
interpretation.

Moderate Evidence based on five studies, supplemented by a meta-analysis of 43
additional studies and a large descriptive study.

EXAMPLE ACTIVITIES:
 Provide a task or « Assign students to read
d;scussign format f:%grﬁgr‘ee;;%?gn Provide examples of
:oagzzl:)vﬁ:rﬁﬁgg strategies. Students can questions for discussion,:
discuss text in small take turns leading the » Generalized to be used
discussion, predicting, with any book
groups. identifying confusing
words, and summarizing. « Touch on topics of
o Deve[op and practice the intereSt to the StUdent
use of a discussion * Engage partners/pairs
protocol.

Kamil, M. L., Borman, G. D., Dole, J., Kral, C. C., Salinger, T., and Torgesen, . (2008). improving Adolescent Literacy: Effective Classroom and [htervention Practices: A Practice Guide (NCEE #2008-4027). Washington, DC: National Center
for Education Evaluation and Regional Assistance, [hstitute of Education Sciences, U.S. Department of Education. Retrieved from http://ies.ed.gov/ncee/wwc.



Up next.

W
Make
adaptations




Let's process these

together:

A. Which strategies seem most

appropriate/doable for migratory
families to use at home together?

. Which strategies could be grouped
together?

. What do you want to tell the
Learning Kits work group
members?

Use the chat to share
your thoughts.

. Provide opportunities for purposeful rereading.
2. Teach reading with expression and prosody.
. Provide a wide range of texts based on reading

level and student interest.

. Build students' world and word knowledge.
. Provide questions parents can ask before and

after reading.

. Teach students to determine the gist of a text.
. Teach students to monitor their comprehension.
. Teach academic vocabulary through multiple

modalities.

. Teach a format parents can use to have quality

discussions after reading.



Let's
prioritize.

100 Minutes

[ you had just 100 minutes to work on this project,
which practices would you spend it on?

https://www.menti.com/alsmagcxn42f

(Not into Mentimeter? Participate in the Zoom chat)


https://www.menti.com/alsmaqcxn42f

What are the
next steps?

» Learning Kits work group meets Friday,
1/12/24 to:

» Select strategies/practices to use

» Design the activities that incorporate the
strategies to be used by the families

« Design the family training on the strategies
» Create a Facilitator's Guide

 States can begin to think about how they
want to implement this project.

WG Members:

Pat
Sarah
Chasity
Lysandra
Staci



Planning the
L earning Kits

* Kits developed by March

 Use with 10 families

 Training for TST on kits is on March 13
« Additional trainings will be added for
your local staff

* One of your state TST members can
conduct training with local staff

Initial Planning:

Who
What
When
Where
How



Qi

Phew!
What you
accomplished:

v Got to know quality evidence and
how It can be used

v Explored evidence-based
practices in language and literacy

v Discussed examples and
adaptations for migratory
students and families

v Provided feedback on the
recommendations and what
resonated with you



S Syl

RESOURCE CENTER
evidenceforpa.org

Thank you!

Noreen O’Neill, Ed.D. Laura A. Mikowychok
Project Manager Project Manager
Chester County Intermediate Unit Chester County Intermediate Unit

noreeno@cciu.org info@evidenceforpa.org





