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Today’s 
Goals  

• 

 
 
 

 

 

Get to know quality evidence 

• Explore evidence-based practices in:  
• Improving graduation rates 

• Increasing college and career readiness 

• Brainstorm ideas and adaptations for 
migratory students and families 

• Provide feedback that will help the 
prioritize and advance the ideas 



 

 

Let’s
warm up!  

|  

My Great “Influencer”
Think  about a  person  (or  moment)  in  your  life who  was i nfluential  in  getting  you  
“over  the finish  line”  of  high  school,  or  inspired  your  postsecondary  path.  What 
did  the person  do,  say,  or  model  that made a  difference for  you?  What was i t 

about that connection,  or  the moment,  that meant so  much  to you? 

SHARE IN PADLET or IN THE CHAT >  



Let’s Get  to Know  

Evidence  



 
  ABOUT THE TERM 

Evidence-based  
practices:  

Strategies Interventions 

Programs Practices 
Approaches 

Activities Techniques  



 

   
    

   

    

What does it mean when a practice is  

evidence-based?  
RIGOR There has been a high-quality test  

of effectiveness 

Two groups of similar students, 
where one receives the intervention 
and the other does not 

Large and diverse sample of 
participants 



 
      

    
      

    
  

What does it mean when a practice is  

evidence-based?  
RIGOR There has been a high-quality test 

of  effectiveness 

RESULTS Outcomes improve  for  students,  
service  providers,  families 
❑ Reduce Dropout 
❑ Increase Graduation Rates (staying in school, earning 

credits, improve rates of graduation) 
❑ Improve College & Career Readiness (aspirations, 

college application rates, persistence, 
degree/credential attainment, employment) 



What does it mean when a practice is 

evidence-based? 

RIGOR There has been a high-quality test 
of  effectiveness 

RESULTS Outcomes improve  for  students,  
service  providers,  families 

REPLICATION Can be repeated  using details  in  
the  study 



Why do we seek to use evidence? 

• Always learning and updating our skills 
• Greater reliability for our decisions 
• Better decisions and ͻbetter betsͼ1 

• Stakeholder buy-in 
• Increase the likelihood that student 

outcomes will improve 

1.  Farley-Ripple,  E.,  Shewchuk,  S.,  Micklos,  D  (March  10,  2022).  “Taking  Action  as  an  Evidence-Informed  Educator.” R4P  Workshop  Series,  University  of  Delaware,  
Center  for  Research  Use  in  Schools.  https://sites.google.com/udel.edu/research4practiceseries/taking-action-as-an-evidence-informed-educator 

https://sites.google.com/udel.edu/research4practiceseries/taking-action-as-an-evidence-informed-educator


Many ways we can  

use evidence:  
Strategy  

Selection  
Choosing  a  program  or   

practice  to  use  

Strategy  
Implementation  

Learning  from  what worked   
or  what didn’t

Strategy  
Design  

Combining  techniques  into   
something  new  

Strategy 
Evaluation  

Planning  how  to  monitor   
your  progress  



    

 
    

     
     

     

  

For migratory learners, there is often 
an evidence gap.  

❖ Research observes what happens over time 

❖ Research needs similar students at the start 
❖ Research is strongest (causal) when students get 

exactly the same intervention, to know what worked 

Why are these things more challenging when 
researching migratory students? 



  So what do we do?  

Know  our  
learners 

Know  our  
evidence 

Make  
adaptations 



  
 

     

     

       
 

   

 
     

     
     

    
   

    

   
    

   
    

  
   

     
     

 

Migratory learners and families  
face great challenges: 

• Separation from family 

• Low graduation / high dropout rates 

• Emerging bilingual skills and reading abilities 

• Acute poverty, which leads to more health and 
educational disadvantages 

• Multi-sibling or multi-generational households 

• Large gaps in instructional / assessment time 
and a lack of educational continuity 

• Parents/caregivers who are limited English 
proficient, with low education attainment levels 

• Parents/caregivers (or the student 
themselves) having labor-intensive, 
physically demanding, often hazardous jobs 

• Living in isolation from their communities, 
with limited access to services 

• Inconsistent access to technology — both 
devices and internet connectivity 

• Psychological challenges that may stem 
from trauma, abuse, abandonment, 
deportation, marginalization, forced labor or 
trafficking, or other adverse childhood 
experiences 

and more 
Lundy-Ponce,  G.  (2010).  “Migrant  Students:  What  We  Need  to  Know  to  Help  Them  Succeed.”  Colorin  Colorado.  Retrieved  January  4,  2024,  from  https://www.colorincolorado.org/article/migrant-students-what-we-need-know-help-them-succeed;  

Idaho  Department  of  Education  (n.d.).  Seven  Areas  of  Concern  of  the  Migrant  Education  Program.  Retrieved  from  https://www.sde.idaho.gov/federal-programs/migrant/files/migrant-services/cna/district-toolkit/Seven-Areas-of-Concern.pdf 

https://www.sde.idaho.gov/federal-programs/migrant/files/migrant-services/cna/district-toolkit/Seven-Areas-of-Concern.pdf
https://www.colorincolorado.org/article/migrant-students-what-we-need-know-help-them-succeed


     

   

     
 

       
    

    
 

      
    

  
 

        

 

Migratory learners also 
show great strengths:  

❖ Bilingual, with rich cultural and linguistic experiences 

❖ Cognitive flexibility and perspective-taking abilities ― social-emotional skills 

❖ Resilient and adaptable, overcoming challenges to immigration, moving 
frequently, and more 

❖ Eager to learn and earn ― hopeful about education benefits, parents 
emphasize a need to succeed and provide 

❖ Hard working ― models of work ethic and pride in employment; some 
learners already have jobs 

❖ Cohesive extended families where they may have been in a mentoring or 
tutoring role for siblings, cousins, parents 

and more! 

Adapted from Suarez-Orozco (various), Salinas & Franquiz (2004). 



Next:  

Know  our  
learners 

Know  our  
evidence 

Make  
adaptations 



  
 

 
  

  
 

    

   

Our primary source for 
today’s evidence: 

The WWC 
Practice Guides 
What Works Clearinghouse  
A Division of The Institute of 
Education Sciences, 
US Department of Education 
All guides: 
https://ies.ed.gov/ncee/wwc/practiceguides 

Source: What Works Clearinghouse. 

https://ies.ed.gov/ncee/wwc/practiceguides


   

   

     
    

   

✓ Developed by a Panel of Subject-Matter Experts 

✓ Combines evidence from dozens of studies 

✓ Identifies common themes to understand “what works” 
independent of any one program/product 

Source: What Works Clearinghouse. 



  
     

    
    

 

    
 

   

How the guides determine 

evidence quality: 
Strong

✓ High-quality tests  showing  
significant outcomes 

✓ Large  and  diverse  sample  size 

✓ “Consistent and  
generalizable” 

Moderate
✓ Strong findings, but with a narrow 

sample (can’t be generalized) 

or 

✓ Can be generalized but more 
uncertain findings 

Low / Minimal 
Expert opinion or well-researched theories,  
supported by studies that are less confident  

Source: What Works Clearinghouse. 



 
   

 

   

Most-Relevant Recommendations
Could be used by migratory families, at home,  

with limited academic and English language skills  
and limited time  

Source: What Works Clearinghouse. 
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1. Monitor the progress  of students, and 
proactively intervene for early signs of  
attendance,  behavior,  course  
performance, or  engagement concerns.1 

“Students typically decide to drop out of high school after an 

accumulation of setbacks… (1) attendance, (2) behavior, and (3) 
course performance—are reliable predictors." 

Evidence rated “Minimal” based on 6 studies, 5 a rigorous design. 

COMPONENTS 

• Organize and analyze data to 
identify students who miss school, 
have behavior problems, or are 
struggling in their courses. 

• Intervene with students who show 
early signs of falling off track. 

• If absenteeism is high, help 
students, parents, and staff 
understand the importance of 
attending school daily. 1

• Monitor progress and adjust 
interventions. 

SUGGESTIONS

• Data-driven solutions 

• Host parent-student 
nights to communicate 
the importance of 
attending school and its 
relationship with doing 
well academically. 

• Use infographics to 
show the relationship 
between the ABCs in 
middle and high school, 
and graduation. 

1.  Rumberger,  R.,  Addis,  H.,  Allensworth,  E.,  Balfanz,  R.,  Bruch,  J.,  Dillon,  E.,  Duardo,  D.,  Dynarski,  M.,  Furgeson,  J.,  Jayanthi,  M.,  Newman-Gonchar,  R.,  Place,  K.,  &  Tuttle,  C.  (2017).  Preventing  dropout  in  secondary  schools  (NCEE  2017-4028).  Washington,  DC:  National  
Center  for  Education Evaluation  and  Regional Assistance (NCEE), Institute of  Education  Sciences, U .S. Department of  Education. https://whatworks.ed.gov 

https://whatworks.ed.gov
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• Organize and analyze data to 
identify students who miss school, 
have behavior problems, or are 
struggling in their courses.

• Intervene with students who show 
early signs of falling off track.

• If high rates of absenteeism, help 
students, parents, and staff 

 portance of 
  ily.1

    
  

• Data driven solutions (e.g., if 

data shows first period 
absences, strategies to be on 
time: carpools, wake up calls.)

• Host parent student nights to 
communicate the importance of 
attending school and its 

relationship with doing well 
academically.

• Use infographics to show the 
relationship between the ABCs in 
middle and high school, and 

1. Rumberger, R., Addis, H., Allensworth, E., Balfanz, R., Bruch, J., Dillon, E., Duardo, D., Dynarski, M., Furgeson, J., Jayanthi, M., Newman-Gonchar, R., Place, K., & Tuttle, C. (2017). Preventing dropout in secondary schools (NCEE 2017-4028). Washington, DC: National 
Center for Education Evaluation and Regional Assistance (NCEE), Institute of Education Sciences, U.S. Department of Education. https://whatworks.ed.gov

COMPONENTS SUGGESTIONS

Evidence rated “Minimal” based on 6 studies, 5 a rigorous design. 
Two studies improved graduation outcomes, but with other components (Early 
College High School, and Double dose algebra) and in only 2 regions (Chicago, 
North Carolina). Rated “minimal” without a a direct test and generalizability.

          

 
 

  

1. Monitor the progress of students, and 
proactively intervene for early signs of 
attendance, behavior, course 
performance, or engagement concerns.1 

“Students typically decide to drop out of high school after an 

accumulation of setbacks and struggles over several years. 
Three key indicators—(1) attendance, (2) behavior, and (3) 
course performance—are reliable predictors." 

understand the im 
attending school da 

-

-

-

-

graduation (e.g., fridge stickers). 

-

• Monitor progress and adjust 
interventions as needed. 
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1. Monitor the progress  of students, and
proactively intervene for early signs of  
attendance,  behavior,  course  
performance, or  engagement concerns.1  

“Students  typically  decide  to  drop  out  of  high  school  after an  

accumulation of setbacks… (1) attendance, (2) behavior, and (3)  
course performance—are  reliable  predictors." 

Evidence  rated  “Minimal”  based on 6  studies,  5  a  rigorous  design.  

COMPONENTS 

• Organize and analyze data to
identify students who miss school,
have behavior problems, or are
struggling in their courses.

• Intervene with students who show
early signs of falling off track.

• If absenteeism is high, help
students, parents, and staff
understand the importance of
attending school daily. 1

• Monitor progress and adjust
interventions.

SUGGESTIONS 

• Data-driven solutions

• Host parent-student
nights to communicate
the importance of
attending school and its
relationship with doing
well academically.

• Use infographics to
show the relationship
between the ABCs in
middle and high school,
and graduation.

EXAMPLES: 

• Build parents’ understanding of

why we watch the ABC+E factors.

• Share the characteristics of an
on-track-to-graduate student –

absence levels, course grades,
engagement signals.

• Talk about the importance of
graduating. ”Make the case”!

1.  Rumberger,  R.,  Addis,  H.,  Allensworth,  E.,  Balfanz,  R.,  Bruch,  J.,  Dillon,  E.,  Duardo,  D.,  Dynarski,  M.,  Furgeson,  J.,  Jayanthi,  M.,  Newman-Gonchar,  R.,  Place,  K.,  &  Tuttle,  C.  (2017).  Preventing  dropout  in  secondary  schools  (NCEE  2017-4028).  Washington,  DC:  National  
Center  for  Education Evaluation  and  Regional Assistance (NCEE), Institute of  Education  Sciences, U .S. Department of  Education. https://whatworks.ed.gov 

https://whatworks.ed.gov/
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“Students typically decide to drop out of high school after an 1. Monitor the progress of students, and
accumulation of setbacks… (1) attendance, (2) behavior, and (3) 

proactively intervene for early signs of course performance—are reliable predictors." 

attendance, behavior, course Evidence rated “Minimal” based on 6 studies, 5 a rigorous design. 

performance, or engagement concerns.1

   
    

    
 

    
   

   
 

  

  
 

 
 

     
     

     
   

     
     

     
    

    
  

    

 

  
  

   
    

   
 

  
   

    
    

 

   
     

    
   

    
 

     
  

COMPONENTS 
• Organize and analyze data to

identify students who miss school,
have behavior problems, or are
struggling in their courses.

• Intervene with students who show
early signs of falling off track.

• If absenteeism is high, help
students, parents, and staff
understand the importance of
attending school daily.1

• Monitor progress and adjust
interventions.

• Regularly assess engagement
and target interventions to
students who are not
meaningfully engaged.1

SUGGESTIONS 
• Data-driven solutions

• Host parent-student
nights to communicate
the importance of
attending school and its
relationship with doing
well academically.

• Use infographics to
show the relationship
between the ABCs in
middle and high school,
and graduation.

• Informally check in with
students – ask questions
about ABC+E, to
understand changes.

EXAMPLES: 
• Build parents’ understanding of

why we watch the ABC+E factors.

• Share the characteristics of an
on-track-to-graduate student –
absence levels, course grades,
engagement signals.

• Talk about the importance of
graduating. ”Make the case”!

• Provide guiding

questions, look-
fors, examples of
warning signs, and

what to do if they
notice their child
slipping.

1.  Rumberger,  R.,  Addis,  H.,  Allensworth,  E.,  Balfanz,  R.,  Bruch,  J.,  Dillon,  E.,  Duardo,  D.,  Dynarski,  M.,  Furgeson,  J.,  Jayanthi,  M.,  Newman-Gonchar,  R.,  Place,  K.,  &  Tuttle,  C.  (2017).  Preventing  dropout  in  secondary  schools  (NCEE  2017-4028).  Washington,  DC:  National  
Center  for  Education Evaluation  and  Regional Assistance (NCEE), Institute of  Education  Sciences, U .S. Department of  Education. https://whatworks.ed.gov 

https://whatworks.ed.gov/
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2. Provide  intensive, individualized 
support to students who have fallen  
off track  and face significant challenges
to success.1

“Students  who  are  already  off  track  [...]  or  who  must  
overcome  large  personal  obstacles  are  unlikely  to  
graduate  without  more  intense  intervention.” 

Moderate Evidence  based on 8 well-designed studies. 

COMPONENTS 

• Assign a single
person  to  be the
student’s primary 
advocate  (“The 
person  who  stays  on 
my  back  about 
coming  to  school”).

• Create a “menu of
services”: academic,
behavioral, basic
needs (e.g., food,
school supplies), and
more.

SUGGESTIONS 

• Advocates build a strong relationship,
communicate regularly, provide
supports, and monitor progress; stay
in touch year-round; and refer
students to additional resources.

• Key qualifications: Advocacy and
communication skills; familiarity with
resources; a belief that all students
have abilities; works cooperatively.

• Assign advocates who are from the
same community, have similar
interests, or share similar cultural or
language backgrounds.

EXAMPLES: 

• Share characteristics and roles

of successful advocates with
parents and program staff.
What type of advocacy do

students need? How can you be a
resource to them?

• Provide training that develops

advocacy skills, promotes the skills
and abilities of your migrant ed
staff, and promotes resources

students can be referred to.

1.  Rumberger,  R.,  Addis,  H.,  Allensworth,  E.,  Balfanz,  R.,  Bruch,  J.,  Dillon,  E.,  Duardo,  D.,  Dynarski,  M.,  Furgeson,  J.,  Jayanthi,  M.,  Newman-Gonchar,  R.,  Place,  K.,  &  Tuttle,  C.  (2017).  Preventing  dropout  in  secondary  schools  (NCEE  2017-4028).  Washington,  DC:  National  
Center  for  Education Evaluation  and  Regional Assistance (NCEE), Institute of  Education  Sciences, U .S. Department of  Education. https://whatworks.ed.gov 

https://whatworks.ed.gov
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3. Engage students with curricula, programs  
connecting  schoolwork  with  college/career  
success,  and  improve  their  capacity to  
manage  challenges  in  and  out  of  school.1

“Students  are engaged  in  school  when  they  are interested  
in  their  classes  and  see them  as  important  to  their  future,  
and  when  they  feel  they  belong  in  school.” 

Strong  Evidence  based  on  14  studies. 

COMPONENTS 

• Directly  connect  
schoolwork  to 
students’  options
after high  school.

• Provide  curricula a nd  
programs  that  help 
students  build 
supportive
relationships  and
teach  students how  to 
manage challenges.

SUGGESTIONS 
• “Continuum of experiential learning”3:

• Grade 9: Build awareness with Career Days,
college alumni talks

• Grade 10: Explore options such as job shadows
or college tours

• Grade 11: Develop relevant knowledge and

skills with a related course, working on college
essays, financial awareness

• Grade 12: Gain hands-on experience with an

internship or a dual-enrollment opportunity.

• Develop students’ social-emotional skills,

including the CASEL 5: self-awareness, self-
management, social awareness, relationship skills,
and responsible decision-making.

EXAMPLES: 

• Sharing with parents a 

progression  –  How can you 
help a child build a 
college/career-oriented 

mindset?  Where  are  you  now? 
How  do  you  get  to  your  goals?

• Activities that build SEL 

skills  such as “how to make 
better decisions in high-stakes 
situations, strategies for stress 

and anger management, and 
setting and tracking progress 
toward  goals”  (p. 34).

2.  Dynarski,  M.,  Clarke,  L.,  Cobb,  B.,  Finn,  J.,  Rumberger,  R.,  and  Smink,  J.  (2008).  Dropout  Prevention:  A  Practice  Guide  (NCEE  2008–4025). Washington, DC: National Center for Education Evaluation and Regional Assistance, Institute of Education Sciences,  U.S.  
Department  of  Education.  Retrieved  from  http://ies.ed.gov/ncee/wwc. 
3. Linked Learning Alliance (n.d.); ConnectEd: The California Center for College and Career (n.d.); Laing and Villavicencio (2016); Edmunds et al. (2012). 

http://ies.ed.gov/ncee/wwc


 

      

Let’s Take a

Stretch Break
See you back here in a few minutes.



   
 
    

     

    
 
   

    
 

     
  

 
   

   
   

    
 R

E
C

O
M

M
E

N
D

A
T

IO
N

S
 

4. Provide academic support and  
enrichment  to improve  academic  
performance  (targeted  intervention).2

“Providing  academic  supports  helps  improve academic  
performance and  reengage students  in  school.” 

Moderate Evidence  based on multiple studies of dropout  
interventions with assorted components. 

COMPONENTS 

• Provide individual or
small group support in
test-taking skills, study
skills, or targeted subject
areas such as reading,
writing, or math.

SUGGESTIONS 

• Individual or small group support
provides a comfortable place for
struggling students to learn and
helps students persist in challenging
courses.

• Academic support can happen
through one-on-one interactions
or small group interactions, and
can include test-taking and study
skills or enrichment courses.

• Academic support can be conducted
by adults or by peers.

EXAMPLES: 

• The  Home Learning  
Environment  (HLE) 
has  a m easurable  
impact  on  students’  
study  skills  and  
academic  success.  

• Parents  might  be  
supported  in  creating  a 
customized 
homework  plan. 

2.  Dynarski,  M.,  Clarke,  L.,  Cobb,  B.,  Finn,  J.,  Rumberger,  R.,  and  Smink,  J.  (2008).  Dropout  Prevention:  A  Practice  Guide  (NCEE  2008–4025). Washington, DC: National Center for Education Evaluation and Regional Assistance, Institute of Education Sciences,  U.S.  
Department  of  Education.  Retrieved  from  http://ies.ed.gov/ncee/wwc. 
3.  Linked  Learning  Alliance  (n.d.);  ConnectEd:  The  California  Center  for  College  and  Career  (n.d.);  Laing  and  Villavicencio (2016);  Edmunds  et  al.  (2012).  

http://ies.ed.gov/ncee/wwc


    
  

  

A RESEARCH-ALIGNED EXAMPLE: 

S. Blair  Payne  ,  University  of  Texas  at  Austin 

Elizabeth  Swanson,  University  of  Texas  at  Austin 

Supporting Families to Motivate 
Their Middle School Student 
During Homework Time 

TEACHING Exceptional Children, Vol. 55, No. 6, pp. 422––430.  
Copyright 2022 The Author(s).  
DOI: 10.1177/00400599221099656

U.S.  Department  of  Education’s  Office  of  Special  Education  
Programs,  through  Grant  H326M150016,  and  Institute  of  Education 

Science,  through Grant  R324A200012 
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5. Surround students with adults and  
peers  who  build  and s upport  their  
college-going  aspirations. 4

“By  12th  grade,  low-income and  first-generation  students  
are less  likely  than  other  students  to  expect  to  earn  a  
bachelor’s  degree or  higher.” 

Low Evidence  due to limited results of improving college  
enrollment rates, but still recommended by the panel. 

COMPONENTS 

• Provide mentoring for
students by high school grads
and college-educated adults.

• Facilitate student
relationships with peers who
plan to attend college.

• Provide hands-on
opportunities to explore
careers and align
postsecondary plans with
career aspirations.

SUGGESTIONS 

• A sequence of career
exploration activities
that identify and build on
interests.

• Share the skills,
knowledge, and
postsecondary
education needed for
their area of interest
and provide examples of
local colleges that offer a
degree in their area.

EXAMPLES: 

• Sharing success stories!

EXAMPLE: College student and 
young professionals' panel at the 

Migrant Student Summer 
Leadership Institute 

• Flowchart or worksheet to
work through with a family –
What are your interests and 

aptitudes? What careers align 
with those interests? What 
pathways get you there? 

4. Tierney, W. G., Bailey, T., Constantine, J., Finkelstein, N., & Hurd, N. F. (2009). Helping students navigate the path to  college: What high schools can do: A practice guide (NCEE #2009-4066). Washington, DC: National Center  
for Education Evaluation and Regional Assistance, Institute of Education Sciences, U.S. Department of Education.  Retrieved from  http://ies.ed.gov/ncee/wwc/publications/practiceguides/. 

http://ies.ed.gov/ncee/wwc/publications/practiceguides
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6. Engage and assist students in  
completing  critical  steps  for  college  
entry4 —  from entrance  exams  to  school 
selection  process,  to  affordability,  to  the  
application  process. 

“Low-income and  first-generation  students  often  face 
challenges  in  completing  the steps  to  college entry,  such  as  
taking  college admissions  tests,  searching  for  colleges,  
submitting  college applications,  and  selecting  a  college.” 

Moderate Evidence  as programs that assisted students with  
the college entry process did not consistently lead to positive  
impacts. 

COMPONENTS 

• Ensure students
prepare for, and
take, college
entrance or
admissions exams
early.

• Assist with the
college search,
college visits, and
applications for
financial aid.

SUGGESTIONS 
• Communicate key deadlines 

through email or phone blasts, in-
person visits to English classes by 
staff knowledgeable about the 

entrance tests, or information 
tables at athletic events.

• One-on-one meetings with 

students to discuss the types of 
schools to consider and submit 
applications.

• Help students gather 

information  on colleges that 
will help in their search. 

EXAMPLES: 

• Side-by-side comparison tools
or other decision-making
protocols for colleges and career
pathways

• Coaching for families on
maximizing time and money
spent on college applications

• Develop questions for their
Migrant Ed contact / Guidance
Counselor about options,
affordability, barriers

4. Tierney, W. G., Bailey, T., Constantine, J., Finkelstein, N., & Hurd, N. F. (2009). Helping students navigate the path to  college: What high schools can do: A practice guide (NCEE #2009-4066). Washington, DC: National Center for  
Education  Evaluation and  Regional Assistance, Institute of Education Sciences,  U.S. Department of Education. Retrieved from  http://ies.ed.gov/ncee/wwc/publications/practiceguides/. 

http://ies.ed.gov/ncee/wwc/publications/practiceguides


 

 

Now that we…

Know  our  
learners 

Know  our
evidence 

Make  
adaptations 

 



We can:  

Know  our  
learners 

Know  our  
evidence 

Make  
adaptations 



 

       
 

  

 

Let’s
brainstorm:  

| 

Think about an activity or resource for families that could
support one of the evidence-based recommendations. How

could it be customized for migratory families?
Double-click to add to the Padlet!

Support each other’s ideas with a thumbs-up.

SHARE IN PADLET or IN THE CHAT >  



          
      

Let’s
prioritize.|  

100 Minutes 
If you had just 100 minutes to work on this project, 
which recommendations would you spend that time on? 

https://www.menti.com/al3dcbfht3mh 

https://www.menti.com/al3dcbfht3mh


 

 
    

     
      
 

  
   

 

 

 

 

What are the 
next steps? 

• College/Career Readiness Kit work group 
meets in January and February to: 
• Select strategies/practices to use 
• Design the activities that incorporate the 

strategies to be used by the families 
• Design the family training on the strategies 
• Create a Facilitator’s Guide 

• States can begin to think about how they want 
to implement this project. 

WG Members: 

Christina  (CO) 

Julio (CO) 

Lauren  (CO) 

Lavinia (PA) 

Lysandra  (PA) 

Pat (MT) 

Sandra  (AR) 



      

  

   

 
 

 

Planning the  
Learning Kits  |  

• Kits developed by mid to late March 

• Use with 10 families 

• Training Date: Wednesday, March 25, 
2026  
• Additional trainings will be added for  

your local staff as needed 
• One of your state TST members can  

conduct training with local staff  

Initial Planning: 

Who 

What 

When 

Where  
How  



  

   

  

    

    

   

  
Phew! 

What you  
accomplished:  

✓Get to know quality evidence 

✓Explore evidence-based practices  
in: 
• Improving graduation rates 

• Increasing college and career  
readiness  

✓Brainstorm ideas and adaptations  
for migratory students and families  

✓Provide feedback that will help the 
prioritize and advance the ideas 



evidenceforpa.org 

Thank you!

http://evidenceforpa.org
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